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The goal of the 215t Century Learning program is to prepare educators to design and deliver instruction
that fosters students’ 21t Century Competencies. The Online Learning Coordinator (OLC) position
supports sustained professional learning through development and facilitation of the tiered 21
Century Educator Badge Program. This program allows teachers and teacher-leaders to differentiate
and advance their instructional practice, and receive sustained support through participation in a year-
long district-wide community of practice—the WCSD 215t Century Leaders Network.

In 2017-2018, the OLC implemented several strategies toward these goals including:

= 21%t Century Educator Practitioner Badge Program: 16 participants

= 215 Century Leaders Network facilitation: 200 participants

= Camp 21: 3 cohorts, total of 62 participants

= Creating and Facilitating Online and Blended Courses: 13 participants

The Center for Program Evaluation (CPE) at the University of Nevada,

Reno worked with the program coordinator to provide technical
assistance in the evaluation of the program. This bulletin summarizes 291 teachers
the OLC time usage by support activity type and support area; OLC served by the Online
programming reach to program participants; and, 21t Century | Learning Coordinator
Learning and support participant follow-up surveys. Note: All in 2017-18.

percentages may not sum to 100 due to item non-response or
inapplicability and/or rounding.

Online Learning Coordinator Time Usage

Four weeks were randomly selected from the 2017-18 school-year calendar for time monitoring of the
OLC's efforts in order to capture the variety and scope of the work. For each of the weeks, hours were
logged and the coordinator’s support activities were categorized in two ways—by support activity type
and support area. As illustrated in Figure 1, excluding “other” activities tracked in the time-sample, the
types of activities the OLC engaged in most often were professional development course planning
(28%) and online instructional delivery (21%). Excluding the “other” activities tracked in the time-
sample, most often the programming areas in which the coordinator spent the most time were
Canvas/Online Facilitator class (32% of sampled time) and the Camp 21 (14%; Figure 2).

The OLC spent 28% of her time for professional development course planning.

Other 48%
Professional Development Course Planning 28%
Online Instructional Delivery 21%
Course/Program Development for Others 3%
0% 20% 40% 60% 80% 100%
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Figure 2
The OLC spent 32% of her time on the Canvas/Online Course Facilitator Class.

Other I 45%
Canvas/Online Course Facilitator class IEEEGEG_G—G——N 32%
Camp 21 N 14%
TAG mm 3%
Practitioner 1 1%
Canvas LMS 0%
Leader 0%

0% 20% 40% 60% 80% 100%

215t Century Learning Leaders Network Survey

An end-of-year survey was collected online from 38 Leaders Network participants in March 2018.
Participants were asked retrospectively about their understanding at the beginning of the school year
and their current level at the end of the year. Seventy-six percent of respondents reported
understanding the Six Dimensions of 21t Century Learning (6D21CL) quite or extremely well at the
beginning of the year, increasing to 100% at the end of the year (Figure 3). Participants also reported
increased levels of integration of the 6D21CL into instruction from the beginning of the year (62% quite
a bit/a great deal) to the end of the year (75% quite a bit/a great deal; Figure 3). The percentage of
participants who felt mostly or extremely able to design and deliver 215t Century instruction increased
from 61% to 86% from the beginning to the end of the year.

Figure 3

Participants' understanding and integration of the 6D21CL and ability to design and deliver 21st
Century instruction increased from the beginning of the year to the end.

Understand the 6D21CL quite or
extremely well

Integrate the 6D21CL into instruction _@
quite a bit or a great deal
Able to design and deliver 21st Century 86%
instruction mostly or extremely well
Beginning of the year End of the year
0% 20% 40% 60% 80% 100%
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Similarly, participants reported increased perception of competency to integrate the 6D21CL into
instruction from the beginning of the year (54% mostly or extremely) to the end of the year (71% mostly
or extremely; Figure 4). Higher percentages of participants at the end of the year compared to the
beginning felt mostly to extremely prepared to assist in the development of site plans for 215t Century
Learning to colleagues at their site, as well as provide instructional support and coaching related to 21
Century Learning (Figure 4).

Figure 4
Participants' perceived competence to integrate the 6D21CL and preparation to assist
colleagues increased from beginning of the year to the end.

Mostly to extremely competent
integrating 6D21CL into instruction

Mostly to extremely prepared assist in
the development of site plans for 21st CL 68%
at school

Mostly to extremely prepared to provide
instructional support and coaching
related to 21st CL to colleagues at school

Jod

Beginning of the year End of the year

0% 20% 40% 60% 80% 100%

First year participants made up 24% of the sample, while 55% had attended in 2016-2017, 42%
attended in the 2015-2016 school year, and 26% attended the first year of the Leaders network (2014-
2015). Compared to first-year participants, second- through fourth-year participants reported higher
levels in both fall and spring with respect to all the areas. However, first-year participants reported
greater increases in each area from the beginning to end of the year (Figure 5). Compared to first-year
participants, higher percentages of second- through fourth-year participants felt mostly or extremely
prepared to assist with site plans and to provide instructional support and coaching at their sites (Figure
6). However, first-year participants showed greater increases from fall to spring in their perceived levels
of preparation.

Center for Program Evaluation 3
Community Health Sciences
University of Nevada, Reno
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Figure 5
The percentage of first year participants who understood the 6D21CL quite or extremely well
increased from 0% in fall to 63% in the spring.

Able to design and deliver 21st
Century Instruction quite or

Understand 6D21CL quite or
extremely well

Integrate 6D21CL into
instruction quite a bitor a

100% great deal extremely well
e
Year 2nd- 75% 2nd-
76% 63% Ath 4th
Year Year
62% 61%
38% 38%
1st 1st 1st
Year Year Year
oy Fall Spring 0y Fall Spring 0% Fall Spring
Figure 6

The percentage of first year participants who felt mostly or extremely prepared to provide
instructional support and coaching related to 21 Century Learning increased from 0% to 38%
from fall to spring.

Mostly or extremely prepared
to provide instructional

Mostly or extremely prepared

Mostly or extremely
to assist in development of

competent integrating

6D21CL into instruction 21CL site plans support and coaching related
to 21st Century Learning
79%
2nd- 7% 2nd- 67%  2nd-
4th 4th 4th
Year 50% Year Year
54% 54% 38% 54% 38%
1st 1st 1st
Year Year ) Year )
0% Fall Spring 0% Fall Spring oy Fall Spring
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215t Century Learning End-of-Year Follow-up Survey

Participants in 215t Century Learning courses and

Table 1. Participation in 21% Century Learning

activities from 2017-2018 were inVited to Professional Development Opportunities
complete an online follow-up evaluation survey

Practitioner Badge 41%

about their experiences. A total of 29 individuals Leader Bad 7%
eader Badge

responded—76% from elementary schools; 28% e & 59;

(o]

from middle schools; and 16% from high schools. ‘ Leader Network 14%

Creating and Facilitating Online and 24%

Respondents reported in which of the 215t Century
Blended Courses

Learning course and activity opportunities they
had participated. The greatest number of
respondents had participated in Camp 21 (Table 1).

More respondents (79%) felt they were moderately to extremely competent in integrating the 6D21CL
into daily classroom instruction at the end of the year compared to the start of the year (29%,; Figure
7). Most respondents (82%) indicated that their participation in WCSD 215t Century Learning
professional development had increased their competency to integrate the 6D21CL into curriculum
planning and instruction @ moderate amount to a great deal.

Figure 7
79% of the participants felt mostly to extremely competent to integrate the 6D21CL into
instruction at the end of the year.

=) =

Beginning of year End of year

I T T

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

T T T T T 1

% mostly to extremely competent

“Students and parents are motivated to explore apps and websites | have introduced based on
my Camp 21 explorations. It is exciting to see my classroom become “high tech” as students
try coding, create typewritten reports with images using Google Docs, explore the universe
using Google Earth, etc. Students are excited about their learning while engaging in real-world
applications.”—Camp 21 Participant

Center for Program Evaluation 5
Community Health Sciences
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Respondents indicated if they had integrated tools or resources related to each of the Six Dimensions
of 21t Century Learning into their classrooms. Across all six dimensions, reported integration was high
among respondents—from 77% to 92%. Integration was highest with respect to use of technolog for
learning and skilled communication. Participants reported the lowest levels of integration for real-
world problem solving and innovation.

Figure 8
92% of participants had integrated tools or resources related to use of technology for
learning and skilled communication.

S o ©

Collaboration Knowledge Real-World Use of Self-Regulation Skilled
Construction  Problem Solving Technology for Communication
and Innovation Learning

Examples of WCSD 21 Century Learning Participant Implementation

e Adobe Spark, Scratch Jr, Canva, Kodables, Thinking Blocks, Math Playground,
MakerSpace, Nearpod, Webquests, PBL,

e Collaborative documents such as Google Docs or MS Word, PBL, etc.

e Doing current events in Government with news videos embedded w/ formative
assessment questions via EdPuzzle.com. | wasn't aware of this tool and the student like
it much better than the traditional printed article with accompanying questions.

e Technology from modules in Camp 21 (hands-on, real life math problems, Google Forms
and Quiz Templates, Glogster's interactive posters, Nearpod presentations)

e We integrated a 1:1 program in our grade level. Then we have started moving forward
on project-based learning with real world problems that integrate all the 21st century
skills.

e Microsoft teams- staff use Microsoft Learning Tools Assistive apps for students
Accessibility features of technology

Center for Program Evaluation 6
Community Health Sciences
University of Nevada, Reno
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215t Century Learning Classroom Observations

In 2017-18, 21°t Century Learning Department staff members conducted observations in 121 215t CL
Practitioner and 294 Non-Practitioner classrooms. They observed which of the Six Dimensions of 215t
Century Learning were used, as well as the competency levels on each of the dimensions. Practitioners
were observed demonstrating an average of 1.18 dimensions, compared to 0.82 dimensions observed
in non-practitioner classrooms. Practitioners demonstrated higher competency levels on each of the
six 21°t Century Dimensions compared to non-practitioners (Figure 9). Practitioner scores were 0.37
higher than non-practitioner scores, on average. Practitioners had the highest competency levels with
respect to knowledge construction, collaboration and skilled communication.

Practitioners demonstrated higher average competency levels on the six 21st Century
Dimensions compared to non-practitioners.
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Conclusion

Results from the participant surveys indicate the success of the 21t Century Learning programming in
positively impacting teachers’ ability to design and deliver 21t Century instruction.
1) Teachers will report that Badge classes positively impacted their ability to design and deliver
215t Century instruction.
Objective met: 82% indicated that their participation in WCSD 21 Century Learning
professional development had increased their competency to integrate the 6D21CL
into curriculum planning and instruction a moderate amount to a great deal.

Center for Program Evaluation 7
Community Health Sciences
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2) Teachers will report that Leaders Network participation positively impacted their ability to
design and deliver 215t Century instruction.

Objective met: The percentage of Leaders Network participants who felt mostly or
extremely able to design and deliver 21t Century instruction increased from 61% to

86% from the beginning to the end of the year.

3) A sample of classrooms implementing 21st Century Learning will demonstrate students are
participating in activities an average of 0.25 points higher than the district average on the six

dimensions scale.

Objective met: Practitioner observation scores on the Six Dimensions of 215t
Century Learning were 0.37 higher than non-practitioner scores, on average.

Evaluation Bulletin prepared by:

Elizabeth Christiansen, Ph.D., and Kelly Morning, M.P.H.

Center for Program Evaluation, School of Community Health Sciences
University of Nevada, Reno

Center for Program Evaluation
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The goal of the Washoe County School District (WCSD) Title Il Teacher on Special Assignment (TOSA)
Alternative Route to Licensure (ARL) Support is to increase the quantity, diversity and effectiveness of
teachers through Human Resources initiatives including Alternative Route to Licensure (ARL). The
program strategies included utilizing a Teacher on Special Assignment (TOSA) to:
e Recruit, screen, and select ARL program participants;
e Coordinate the pre-service boot camp coursework ensuring alignment to the NVACS.
e Facilitate internship placements ensuring candidates are placed with mentor teachers that can
assist in increasing the effectiveness of ARL teacher candidates.
e In partnership with a school administrator, observe each ARL candidate and evaluate eligibility
for hire at the end of the pre-service ARL process, in order to identify those candidates that are
best prepared and will be most successful in the classroom.

The Center for Program Evaluation (CPE) at the University of Nevada, Reno 34 ARL cohort

worked with the program coordinator to provide technical assistance in the members received
evaluation of the program, which consisted of tracking program objectives support from the

related to teacher evaluations and ARL cohort demographics. TOSA.

ARL Retention

The first year retention rate was 90% for the 2017-18 ARL cohort, representing a slight decrease from
previous years (Table 1). Of the 2015-16 cohort, 80% were retained after year 2 and 73% were retained
after year 3. The 2016-17 cohort had higher retention rates, with 88% retained after year 2.

Table 1. ARL Retention rates by cohort

Year Hired # Hired Year 1 Retained % Year 2 Retained % Year 3 Retained %
15 14 93% 12 80% 11 73%

2016-17 69 66 96% 61 88% -- --
2017-18 31 28 90% -- - -

Objectives

1) Achieve first year evaluation ratings of effective and highly effective for ARL teachers at a rate
equivalent to or better than those of teachers hired from traditional teacher preparation
programs.

[Note: data provided is for minimally effective. Will need effective and highly effective rates]

Percentage of first year teachers with minimally effective evaluation rating

ARL cohort Traditional Prep cohort
2015-2016 13.3% 9.8%
2016-2017 4.6% 6.1%
2017-2018 22% 8%

Center for Program Evaluation
Community Health Sciences 1
University of Nevada, Reno
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Objective not met: A higher percentage of ARL teachers than traditional prep teachers
0 had a minimally effective first year evaluation rating. However, this percentage may
improve because only 18 of the 34 total hires qualified for their year 1 evaluation this
year as they were hired after the 40™ day of the school year. Additionally, the ARL
cohort size is much smaller than the traditional prep cohort, such that a few individuals
with lower ratings can impact the percentages. It is important to note that the ARL
cohort data for 2016-17 has now met the objective (only 4.6% minimally effective
which is less than 6.1% of the traditional prep cohort) after the late hires from that

cohort had first year evaluation data to add.

2) Increase the number of male ARL cohort members.

Percentage of Male ARL Cohort Members
2015-2016 2016-2017 2017-2018
24.7% 37.3% 38%

Objective met: The percentage of male ARL cohort members increased slightly from
37.3% in 2016-2017 to 38% in 2017-2018.

3) Increase the number of diverse cohort members.

Percentage of Diverse ARL Cohort Members
2015-2016 2016-2017 2017-2018
22.3% 22.3% 17.6%

Objective not met: The percentage of diverse cohort members decreased from
22.3%in 2016-2017 to 17.6% in 2017-2018.

4) Identify ARL teachers that are able to achieve their first year Student Learning Objective (SLO)
goals at a rate equal to or better than traditionally trained first year teachers.

Data will be added when available

Evaluation Bulletin prepared by:
Elizabeth Christiansen, Ph.D. and Kelly Morning, M.P.H.
Center for Program Evaluation, School of Community Health Sciences

University of Nevada, Reno

N
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The goal of the Washoe County School District (WCSD) Induction and Mentoring program is to increase
the performance and retention rate of novice and Alternative Route to Licensure (ARL) teachers, who
also are considered to be in the Peer Assistance and Review (PAR) program. In order to meet the goal,
there is need to reduce caseload numbers for the Consulting Teachers by adding Consulting Teachers
to the Mentor Program. Many of the Special Education teachers participated in the ARL program and
need differentiated support in the areas of inclusive practice, co-teaching, and responsible scheduling.
With the additional personnel, the Mentor Program will be better able to meet the research supported
and recommended caseload numbers. Once the caseload numbers are met, the Consulting Teachers
will be able to increase their frequency of contact to a weekly basis versus a bi-weekly and/or
sometimes monthly basis. In 2017-18, the Department of Professional Learning employed three
Consulting Teachers with the Title Il funds. The activities of the Consulting Teacher included providing
ongoing weekly or bi-weekly support through mentoring and coaching to improve performance and

increase retention rates for novice teachers, underperforming teachers,
and ARL teachers. The Center for Program Evaluation (CPE) at the 99 teachers were

University of Nevada, Reno worked with the program coordinator to
supported by the

provide technical assistance in the evaluation of the program, which .
Consulting Teachers.

consisted of tracking program objectives related to consulting teacher

contact logs, teacher evaluations, and teacher and administrator surveys.

Teacher Client Survey

Fifty-one teachers completed a client survey regarding the quality of the support they had received
from their Consulting Teacher. The majority of respondents were first year teachers (67%), while 24%
were second year teachers. Survey respondents indicated a high level of satisfaction with all aspects of
the consulting teachers (Figure 1). Most teachers (98%) indicated that the consulting teachers had met
their expectations mostly or to a great degree.

/ Examples Teachers Gave of Consulting Teacher Strengths \
“She is very patient and understanding. She responds positively, and offers her
assistance if | am struggling. She also offers me alternatives or suggestions to improve
my classroom management techniques. She recommends classes and resources to

strengthen or vary my SLO assessments.”

“My consulting teacher has been professional and responsive to my specific needs and
shown a genuine interest in my success and growth.”

“She is positive and knowledgeable. She is always willing to give me feedback or model

Qything | do not feel comfortable with.” /

Center for Program Evaluation
Community Health Sciences 1
University of Nevada, Reno
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Most of the teachers indicated the consulting teachers had helped improve their
performance as a teacher mostly or to a great degree.

Displayed high standards of integrity and
professionalism

Demonstrated knowledge of best practices
to improve your performance as a teacher

Demonstrated knowledge of resources
available to you

Fostered a safe environment to facilitate
professional dialogue

Encouraged you to use data to make
decisions in planning and instruction

Focused on the Professional Growth
System teaching standards with you

Maintained a level of support that matches
your needs as a teacher

Shown flexibility, dependability, and
responsiveness to your needs

Listened with understanding and helped
you problem-solve

Provided written or verbal feedback after
observing you in the classroom

Provided you with information about the
New Teacher Academy classes

Helped improve your performance as a
teacher

Met your overall expectations

Center for Program Evaluation
Community Health Sciences
University of Nevada, Reno

Not at all/
Somewhat

Mostly/
To a great degree

2%
2%
2%
2%
10%
10%
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Administrator Survey

Twenty-seven administrators from schools of teachers supported by the consulting teachers completed
a survey about the effectiveness of the support provided to the novice or underperforming teachers.
All the respondents rated the consulting teachers as effective or highly effective with respect to each
of the topics (Figure 2).

Figure 2
100% of the administrator respondents found the consulting teacher to be effective or highly
effective in all areas. Ineffective/

Minimally
effective
Helping improve the performance of the 0% Effective 44% Highly effective 56%
novice or underperforming teacher
Effective 7%
Displaying high standards of integrity 0% Highly effective 93%
and professionalism
Communicating with administrator 0% Effective 33% Highly effective 67%
about the work she is doing supporting
the teacher Effective 19%
Providing a level of support that matched 0% Highly effective 81%

the needs of the mentee
Effective 15%

Meeting overall expectations 0% Highly effective 85%

0% 20% 40% 60% 80% 100%

Consulting Teacher Logs

The consulting teachers tracked mentoring time with the teachers (N=99). The consulting teachers met
with the teachers they mentored an average of once every 1.5 weeks, an increase from the frequency

last year.
Teacher Evaluations

First year teacher evaluations were reviewed for the 79 teachers supported by the consulting teachers
who were hired in time to be included in the evaluations. Ninety-one percent of the teachers were
rated as effective or highly effective (Table 1).

Center for Program Evaluation
Community Health Sciences 3
University of Nevada, Reno
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Table 1. 73% of first year teachers supported by the Consulting Teachers received evaluations

of effective or highly effective.

Ineffective Evaluation Developing Effective Evaluation Highly Effective
Evaluation
0% 9% 82% 9%
Conclusion

The Special Education Consulting Teacher was successful in mentoring novice teachers as evidenced by
the accomplished program objectives. Mentoring frequency was increased from last year and met the
goal of meeting with teachers on a weekly or bi-weekly basis. Furthermore, the percentage of first
year teachers with effective or highly effective ratings met the target. Both teachers and administrators

indicated that the consulting teacher had met their expectations and was effective in improving teacher
performance.

1) Contact Logs will show Consulting Teachers met with Special Education and
Secondary/Elementary General Education Teachers on a weekly or bi-weekly basis.

Objective met: The special education consulting teachers were able to average
meetings with teachers once every 1.5 weeks.

2) Achieve first year evaluation ratings for novice and ARL teachers at the effective level for 85%
of teachers who are supported with the additional Consulting Teachers.

Objective met: 91% of the first year teachers supported by the Consulting Teachers
had a first year evaluation rating of effective or highly effective.

Evaluation Bulletin prepared by:

Elizabeth Christiansen, Ph.D. and Kelly Morning, M.P.H.

Center for Program Evaluation, School of Community Health Sciences
University of Nevada, Reno

Center for Program Evaluation
Community Health Sciences 4
University of Nevada, Reno
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Title Il English Learners (EL) programming consisted of multiple professional development and intervention
support strategies targeting English learners (ELs) in the Washoe County School District (WCSD). The purpose of
the GLAD programming is to improve the quality and effectiveness of teachers, principals and school leaders in
the use of evidence-based effective strategies to improve student achievement for, not only English Learners,
but also all learners of varying abilities and language proficiency levels. During the 2017-2018 school year, EL
professional development coordinators facilitated a number of professional development sessions on Guided
Language Acquisition Design (GLAD), including the Two-Day Research & Theory Training, Five-Day Classroom

Demonstration Training, and Going Deeper with GLAD in-service class. The Center
for Program Evaluation (CPE) at the University of Nevada, Reno worked with the 1 12 teachers

program coordinator to track participant progress, as well as to collect feedback participated in GLAD
from training participants regarding the effectiveness of the current EL trainings in 2017-18.
professional development programming.

Guided Language Acquisition Design (GLAD)
GLAD: Research, Theory & Classroom Implications (Two-day session)

A total of 106 participants from the GLAD two-day theory and research sessions completed an exit survey.
Participants came from 39 school sites and had an average of nine years of experience in education. Endorsed
ESL instructors comprised 22% of the participants. Two strategies of the GLAD Framework specifically promote
cross-cultural respect and sensitivity—the Three Personal Standards (show respect, make good decisions, and
solve problems) and the T-Graph for social skills and team points. The majority of participants (82%) in the two-
day demonstration session indicated that they would integrate the strategies into their instructional practice
mostly or completely. When asked to what extent they planned to integrate additional GLAD strategies into their
instructional practice, the highest percentage of respondents (90%) indicated they planned to implement
Guided Oral Practice mostly or completely (Figure 1). The lowest percentage of respondents (74%) planned to
implement Assessment and Evaluation mostly or completely.

74% to 90% of participants planned to implement the GLAD components mostly or completely or
already practiced them.

o

Focus & Input Guided Oral Reading Writing Assessment &
Motivation Practice Evaluation

% plan to implement mostly or completely

Participants were asked about their understanding and need for further professional development in terms of
four learning objectives of the GLAD sessions—the components of the Wiggins and McTighe’s backward planning
model used within the GLAD Framework. The majority of participants indicated they had a good understanding

Center for Program Evaluation 1
Community Health Sciences
University of Nevada, Reno
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of the concepts (Figure 2); However, more than half of the participants indicated they had a moderate to high
need for further professional development in those areas (Figure 3).

Figure 2
82-88% of GLAD 2-day participants reported understanding the purpose and concept of the GLAD

backward planning strategies quite a bit to very much.

Notatall Some Quite a bit Very Much
Chunking & Linking 72 12% 65% 23%

Identifying Assessments
& Evaluations 0% 17% 61% 22%

Identifying Resources,

Strategies & Activities 0% | L 59% 27%
Lesson Planning 0% 18% 58% 24%

0% 20% 40% 60% 80% 100%
Figure 3

62% of respondents reported needing a moderate or high amount of additional professional
development related to lesson planning.

Low Moderate High

Chunking & Linking 49% 43% I 7%

Identifying Assessments &

0, 0,
Evaluations ) e . 10%

Identifying Resources,

() 0, ()
Strategies, & Activities ) L I 7%

Lesson Planning 39% 51% . 10%

When asked to what extent the two-day presentation met their expectations, 97% of participants indicated that
it had mostly or completely met expectations. Other findings include:

e 89% of respondents indicated they planned to implement what they learned in their work within
the next 30 days.

Center for Program Evaluation 2
Community Health Sciences
University of Nevada, Reno
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e 99% agreed or strongly agreed that they now have a basic and broad understanding of the nature
of GLAD.
e 100% agreed or strongly agreed they have a basic understanding of the components of GLAD.
e 98% agreed or strongly agreed that the information in the course is very applicable to their
teaching.

“Thank you for the outstanding opportunity to learn from these professional master teachers!”
GLAD 2-day participant

GLAD Demonstration and Planning Session (Five-day session)

A total of 93 participants from the GLAD five-day demonstration session completed an exit survey for the
evaluation of the sessions. Participants represented 37 different schools. Training participants had a range from
1 year to 25 years of teaching experience, with an average of seven years’ experience. Twenty-four percent
reported that they were an endorsed ESL instructor. Sixty-six percent of the participants reported they had
attended the GLAD two-day professional development session “GLAD: Theory and Research.” All of the
participants (100%) indicated the training had mostly or completely met their expectations. Participants were
asked to respond to a series of evaluative statements related to some of the targeted outcomes of the GLAD
training.

e 87% indicated they planned to implement what they learned in their work within the next 30 days.

e 99% agreed or strongly agreed that they now have a basic and broad understanding of the nature of
GLAD.

e 100% agreed or strongly agreed they have a basic understanding of the components of GLAD.

When asked to what extent they planned to integrate additional GLAD strategies into their instructional practice,
most of the participants of the five-day session indicated they would implement the six GLAD components
mostly or completely or it was already in practice (Figure 4). The highest percentage of participants (96%)
indicated they would implement Guided Oral Practice, while the lowest percentage of participants (88%)
indicated they would implement Assessment & Evaluation.

88% to 96% of participants planned to implement the GLAD components mostly or completely or
already practiced them.

(v)
o

Focus & Input Guided Oral Reading Writing Assessment &
Motivation Practice Evaluation

Center for Program Evaluation 3
Community Health Sciences
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Nearly all participants (90%) in the five-day demonstration session indicated that they would mostly or

completely integrate the Three Personal Standards (show respect, make good decisions, and solve problems)
and the T-Graph for social skills and team points strategies into their instructional practice. Demonstration
session participants also were asked about how competent they felt implementing the GLAD strategies (Figure
5). Participants felt most competent identifying resources, strategies and activities and least competent
identifying assessments and evaluations. For five-day participants, the highest need for additional professional
development was related to identifying resources, strategies and activities and lesson planning (Figure 6).

Figure 5
79%-88% felt competent implementing the GLAD strategies quite a bit or very much.

Notatall Some Quite a bit Very Much
Chunking & Linking 0% 14% Very Much 31%
Identifying
Assessments & 0% 23% Very Much 30%
Evaluations

Identifying Resources,
Strategies & Activities 0% 14% Very Much 35%

Lesson Planning 0% 18% Very Much 30%

0% 20% 40% 60% 80% 100%

Figure 6
63% of respondents reported needing a moderate or high amount of additional professional
development related to identifying resources, strategies, & activities.

Low Moderate High
Chunking & Linking 57% 39% | 4%
Identifying Assessments & . .
Evaluations a7 _ I 6%
Identifying Resources, . _ .
Strategies, & Activities 38% . 9%
Lesson Planning 42% _ . 11%

“This training is amazing and | think that all administrators and teachers should take it so they can see
that it does hit so many standards and it does teach language!” —GLAD 5-day participant

GLAD Refresher
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|
A total of 10 participants from the GLAD Refresher demonstration session completed an exit survey for the
evaluation of the sessions. Nearly all of the respondents (90-100%) reported that the GLAD refresher class had:

e Renewed their excitement for teaching using Guided Language Acquisition Strategies in Core Knowledge
quite a bit or a great deal (100%);

e Increased their ability to implement a strategy more fully and with intentionality quite a bit or a great
deal (90%); and,

e Helped them develop a clearer understanding of how GLAD strategies are a vehicle to move students
toward unit targets by systematically developing content and language quite a bit or a great deal
(90%).

GLAD Refresher participants were asked to rate how much the GLAD Refresher class increased their knowledge

of four GLAD strategies (Figure 7). All of the respondents said their knowledge was increased related to each of
the GLAD aspects.

Figure 7
All of the respondents reported that the GLAD refresher increased their knowledge of four aspects
of GLAD quite a bit or a great deal.

Not at all/
somewhat/ Quite a bit A great deal
moderately
The purposes and procedures of Graphic
. . 0% 50% 50%
Organizers and Narrative Input
The ways to use the Big Book to foster
0% 50% 50%

reading, writing, and research skills

Purpose and procedure of the
Cooperative Strip Paragraph and Whole | 0% 70% 30%
Class Group Frame

Use the GLAD Learning Guide as a
resource to review rationale, design and | 0% 40% 60%
delivery of strategies

The majority of respondents indicated that the Refresher had increased their ability to implement each of three
strategies quite a bit or a great deal (Figure 8). Most respondents (80%) said they were satisfied with their current
level of information and support related to the training topics.

Center for Program Evaluation 5
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Figure 8
100% reported that the GLAD refresher increased their ability to go deeper with poetry and chants
quite a bit or a great deal.

Not at all/ Moderately Quite a bit/A great
somewhat deal

Go deeper with poetry and chants 0% 0% 100%

Use the 21st century elevator guide to

0% 9 80%
tweak a strategy |

Use the strategies presented to generate
formative and summative statements

0% 10% 90%

GLAD Follow-Up Survey

The GLAD end-of-year follow-up evaluation survey was completed online by 51 teachers who had received GLAD
training during the 2017-18 school year. The majority of respondents (65%) attended the 2-day GLAD training.
Sixty-one percent attended the 5-day training and 22% attended the Going Deeper with GLAD Strategies.
Respondents could have attended multiple sessions. Sixty-three percent of respondents reported that the GLAD
training and EL support had been mostly or extremely useful to their work in the past year. The majority of
respondents reported increased competence implementing GLAD strategies from the beginning to the end of
the year (Figure 9).

Figure 9

76% of respondents felt mostly or extremely competent implementing GLAD strategies at the end of

the year compared to 39% at the beginning of the year.

End of the year

Beginning of the year

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

The majority of respondents found that GLAD trainings had helped improve their effectiveness in four areas,
with the highest percentage indicating it had improved their effectiveness in using strategies that provide
students with opportunities for more oral language production quite a bit or a lot (Figure 10). Follow-up
respondents felt most competent at lesson planning and least competent with chunking and linking (Table 1).
GLAD participants indicated the extent to which they had incorporated each of the six GLAD components into
their instructional practice (Figure 11). Participants reported the highest levels of incorporation of Guided Oral
Practice, while Assessment & Evaluation was incorporated to the least extent. The majority of respondents (79%)
indicated they were satisfied with their current level of information and support related to GLAD or could help
someone else learn the information; however, 21% indicated they still need some more information and/or
support.

Center for Program Evaluation 6
Community Health Sciences
University of Nevada, Reno



WCSD Title Il English Learners Evaluation Bulletin 2018

Figure 10
The majority of respondents reported that the GLAD trainings and EL support had helped improve

their effectiveness in using strategies quite a bit or a lot.

Not at all/

A moderate amount i i
somewhat Quite a bit/a lot

Using strategies that provide students
with opportunities for more oral 18% 61%
language production

Using strategies that provide students
with opportunities to process critical 14% 29%
thinking skills

57%

Using strategies to teach effective

.\ . 51%
writing skills

20% 29%

Preparing instruction aligned to the
Nevada Academic Content Standards 18% 25%
(NVACS) and WIDA standards

57%

Table 1. Backward Planning Strategies % Feel quite a bit
or very competent

Chunking and Linking 53%

(Connection of standards, concepts and skills)

Identifying Assessments and Evaluations 59%

(On-going assessment of progress from pre to post)

Identifying Resources, Strategies, & Activities (Unit outlines and 80%

sequencing to target standards)

Lesson Planning (Teach to the highest and scaffold up) 82%

Ratings of Extent of Competence on four-point scale (1) Not at all, (2) Some, (3) Quite a bit, (4) Very much

Figure 11
68% had incorporated Guided Oral Practice mostly or completely into their instructional practice.

f

Focus & Input Guided Oral Reading Writing Assessment &
Motivation Practice Evaluation
% mostly or completely incorporated into practice
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Student Achievement Data
Will be added to final bulletin when data is available.
ELPA Proficiency Rates.

SBAC.

Graduation Rates.

Evaluation Bulletin prepared by:

Elizabeth Christiansen, Ph.D., and Kelly Morning, M.P.H.

Center for Program Evaluation, School of Community Health Sciences
University of Nevada, Reno
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The purpose of Washoe County School District’s (WCSD) Division of Leadership Development is to
engage in continuous improvement in order to build a strong leadership pool through providing
leadership professional development opportunities for aspiring administrators, as well as for current
administrative staff. The areas of focus included data-driven decision making, cultural competency,
Nevada Academic Content Standards (NVACS), and the teacher, principal/assistant principal
professional growth system. Ongoing training was designed to positively influence recruitment,
retention and performance rates.

In 2017-2018, through mentoring, coaching, and quality professional learning courses addressing the
WCSD Four Fundamentals (Core curriculum and Instruction, Inclusive Practice, Climate and
Engagement, and Multi-tiered Systems of Support), the Division of Leadership Development worked to
build the knowledge and competencies of current and aspiring leaders to address the needs of the
diverse populations in our schools. Leadership Development activities in 2017-18 included coaching
and mentoring for novice principals and assistant principals, Washoe Academy of School Leaders
(WASL), UNR/WCSD NV Leads, and McRel Balanced Leadership courses. The Center for Program
Evaluation (CPE) at the University of Nevada, Reno worked

with the program coordinator to provide technical XX leaders participated in

assistance in the evaluation of the program. The usefulness

and change-in-practice associated with the professional Leadership Development

development programming and support for these areas professional learning in 2017-18.

was assessed by exit surveys.

Washoe Academy of School Leaders (WASL)

In the 2017-2018 school year, WCSD continued the Washoe Academy of School Leaders (WASL) for the
seventh year. WASL is a program that provides professional development, administrative support, and
collegial mentoring to help develop leadership skills in current and aspiring principals. The mission of
WASL is to develop a new generation of outstanding, transformational building-level leaders in Washoe
County. The academy was comprised of six, one- and two-day sessions spread out over the course of
the school year. Through targeted professional development and professional mentoring, Academy
participants build their individual capacities in six critical areas:

e Leadership e Leading and managing people
e Lleading learning * Managing resources
e Creating an accountable school * Building relationships

Attendees rated their knowledge of topics before and after the six WASL sessions. Participants
perceived an increase in knowledge related to each of the topics, with the greatest increase in
developing a creating a compelling state of mind after the February session (Figure 1). Participants also
rated their perceived competence to implement what they learned before and after the sessions.

Center for Program Evaluation 2
Community Health Sciences
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Participants perceived an increase in competence for all of the skills, with the greatest increase in
understanding the importance of instructional leadership (Figure 2).

Figure 1
WASL participants' knowledge increased on the topics from before to after the sessions.

Leadership development @
(September)

Components of Instructional Leadership @
(October)

Yosso's Cultural Capital @

Framework (February)

Creating a postive culture (April)
Data-based decision making (April) —@

0% 20% 40% 60% 80% 100%
% Quite a bit or a lot of knowledge

After session

Figure 2
WASL participants' feelings of competencey on the skills increased from before to after the

sessions.

Describing your leadership style 4@

(September)

Understanding the importance of @
instructional leadership (October)

Importance of data based decision

making (April)

Understanding creating a postive

culture (April)

After session

0% 20% 40% 60% 80% 100%
% Mostly or extremely

Most participants reported that it was very or extremely likely that they would implement what they
learned from the session in the next 30 days (Figure 3). WASL participants rated how useful or valuable
some activities and panels were to them. The highest percentages of participants rated the time to

Center for Program Evaluation 3
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collaborate and discuss leadership story as very or extremely useful and the time spent on sharing ideas

during the focus group as extremely valuable (Figure 4).

Figure 3
63%-91% of WASL participants indicated it was very or extremely likely they would implement

what they learned in the next 30 days.

0,
@

Leadership Instructional Yosso's Cultural Creating a Positve Data-based Decision

Development Leadership Capital Culture making
% very or extremely likely to implement in the next 30 days

Figure 4
91% of WASL participants found the leadership story very or extremely useful.
Not at all/ Mod | Very/ Ext |
oderately ery/ Extremely
How useful was the time to ~ Somewhat
collaborate and disucuss your | 0% 9% _
leadership story
How valuable was the time novice
principal panel
How valuable was the information 0% 33% -
regarding Student Voice ° ?
How valuable was the time to share

ideas during your focus groups
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WASL Focus Groups
The WCSD Office of Accountability conducted two focus groups with WASL participants in June 2018.
Key findings from that report are highlighted below.

Strengths of Program

Assistant Principals Deans/TOSAs/Coordinators
e Collaboration and collegial network e Exposure to “larger picture of
building district”
e Applicable resources they could use at e Collaboration and collegial network
current site building
e Entry plan activities e Opportunity to reflect on leadership
e Guest speakers e New principal panel
Opportunities for Improvement
Assistant Principals Deans/TOSAs/Coordinators
e More applied, less theoretical content e Better coordination with NV Leads
and practical activities and HR
e More information on school budgets e Replace study school visits with
e Have principal mentors rather than principal mentoring
school visits

McRel

The Mid-continent Research on Education and Learning (McREL) Balanced Leadership series was
offered to assistant principals to directly support the skills and responsibilities needed for their job.
Four topics were presented in MCcREL sessions—Balanced Leadership Overview, Developing a
Purposeful Community, Focus of Leadership, and Managing Change. Evaluation survey responses were
highly favorable regarding the usefulness and relevance of the session (Table 1).

Table 1. McREL Balanced Leadership Balanced Developinga  Focus of @ Managing

Leadership  purposeful Leadership Change
Overview community

% Strongly % Strongly % Agree or % Agree or
Agree Agree Strongly Strongly
Agree Agree

| expect to use the information and skills 100% 100% 91% 100%
acquired during this session in my work.

% good or % good or very % good or % good or

very good good very good very good
Overall usefulness of the session 100% 100% 100% 100%
This session provided information that 100% 100% -- --
will be relevant in my work.

Center for Program Evaluation 5
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Novice Assistant Principal Survey
Thirteen novice assistant principals completed an evaluation survey regarding the support they

received from the Leadership Development Principal in 2017-18. For each of item, participants
indicated the Leadership Development Principal displayed, demonstrated, maintained, or improved
training adequately or a great deal. All participants felt the training adequately met expectations

(Figure 5).
Figure 5

100% of participants reported the Leadership Development Principal demonstrated a great
deal of knowledge on current district initatives.

Not at all/ Adequately A great deal
somewhat
Met your overall expecations = 0% 100% 0%
Maintained a level and consistency of
support that matches your needsasa 0% 15% 85%
novice
Demonstrated knowledge of current
e 0% 0% 100%
District initiatives
Displayed high standards of integrit
played s -ares Of INTEBIY " gog 23% 77%
and professionalsim
Improved your performance as a
provedyourp 0% 31% 69%

novice

Student Achievement Data
Will be added when available

DRA.

SBAC.
Graduation Rates.
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Objectives

1) 75% of the 25 aspiring district leaders who participate and complete the academy will enter the
pool for assistant principal, principal, and dean positions when they apply to do so.
[Note: Checking on data available to see if it fits this objective and will update]

2) 90% of all assistant principals will complete one McRel Balanced Leadership module each year.

Objective not met: 47% of assistant principals completed two McRel modules.
[Note: Checking on data to clarify and will update if needed]
3) End of course surveys will indicate a 90% satisfaction rate with the relevance and applicability
of the content presented in leadership modules.
Objective met: 91%-100% of participants were satisfied with the relevance and
applicability of the content presented in the leadership modules.
4) 90% of the WASL participants will report that their Study School experience provided them with

strong support in building their leadership skills as measured by feedback surveys at the
conclusion of the program.

o Objective met: Most WASL participants reported increased understanding and
competence related to the leadership topics and found the activities to be valuable.

Evaluation Bulletin prepared by:

Elizabeth Christiansen, Ph.D., Kelly Morning, M.P.H.

Center for Program Evaluation, School of Community Health Sciences
University of Nevada, Reno
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The goal of the Washoe County School District (WCSD) Title Il funded Nevada Academic Content
Standards (NVACS) Professional Learning is to expand professional development opportunities for
classroom teachers in order to prepare them with the strategies and content knowledge needed to
ensure student success in accessing the NVACS. NVACS offered a variety of courses through the year,
provided PLC support, and, at some schools, provided intensive K-5 math support. The Center for
Program Evaluation (CPE) at the University of Nevada, Reno worked

with the program coordinator to provide technical assistance in the 832 teachers

evaluation of the program. Online follow-up surveys were participated in NVACS

professional learning and
2018. Note: All percentages may not sum to 100 due to item non- support in 2017-18.

administered to NVACS professional learning participants in spring

response/inapplicability and/or rounding.
K-12 Content Area Literacy Professional Learning

An end-of-year evaluation survey was administered online to teachers who had participated K-12
content area professional learning courses. The K-12 content area literacy portion of the survey was
completed by 177 respondents, representing teachers from grades K through 12 and a few who were
not classroom teachers. Respondents were dispersed evenly by grade level with the highest
representation from K, 1%, 2"9, and 10t grade teachers. Respondents rated understanding of strategies
and confidence to teach content at the end of the year and, retrospectively, at the beginning of the
year. Respondents perceived increases in both their understanding of content area literacy
instructional and assessment strategies and their confidence to teach grade-level content aligned with
NVACS in content area literacy from the beginning of the year to the end of the year (Figure 1).

Figure 1
Participants' understanding and confidence in teaching content area literacy increased from
the beginning to the end of the year.

Understand content area literacy

instructional and formative
assessment strategies required

to meet NVACS outcomes

Confident to teach students 84%
grade-level content aligned with

NVACS in content area literacy. End of th
nd of the year

0% 20% 40% 60% 80% 100%
% mostly or extremely
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Examples of K-12 content area literacy course participants implementation

Working with the revised standards and helping to create the scope and sequence for next year
helped me to better understand expectations as well as strategies on how to better implement
them for next year.

How to use questions as a way of promoting critical thinking

I learned that writing (I believe the most difficult and demanding of all subjects) can be chunked,
flexible, and even fun, making it more manageable.

| worked on implementing the Literacy Continuum throughout the day. | feel comfortable in
running guided reading groups and meeting the needs of my students.

The literacy course of Inquiry Design Fellows helped me deeply understand the new social studies
standards that go into effect this August.

We have implemented better formative and summative assessments by coming up with an
overarching objective to guide our focus for teaching using Core Knowledge.

K-5 Math Professional Learning and Support

K-5 Math Support Documentation Log. NVACS K-5 Math professional learning consisted of professional
learning courses as well as Teachers on Special Assignment (TOSA) who provided math support to
teachers at some schools. Math Support TOSAs tracked the number of hours and types of supports
provided to the schools they worked with during the year. They provided over 1,700 hours of support
to teachers at 59 schools during 2017-2018. The number of times support was provided to the schools
ranged from 1 to 253 times. Most of the support (93%) was provided at the school site. The TOSAs most
frequently focused on collaborating and coaching during their support visits (Figure 2). Their work
consisted of co-teaching cycles and mathematics planning most frequently (Figure 3).

Figure 2

The Math Support TOSAs spent 55% of their support hours focusing on Collaborating and 29%

on Coaching.
Collaborate NN 55%

Coach I——— 29%
Consult mEE 8%
Project Facilitation Il 4%
Learning Facilitator W 2%
Other 1 1%

0% 20% 40% 60% 80% 100%

Center for Program Evaluation
Community Health Sciences 2
University of Nevada, Reno



WCSD Title Il Nevada Academic Content Standards Professional Learning Evaluation Bulletin 2018
1

Figure 3

The Math Support TOSAs spent 51% of their support hours on co-teaching cycles and 21%

mathematics planning.
Co-teaching cycles

Mathematics planning
Preparation/Planning
Observation

Other

0%

I 51%
I 21%

B 7%

6%

I 16%

20% 40% 60%

80% 100%

K-5 Math Professional Learning and Support Survey. K-5 Math professional learning included

professional learning courses, as well as more intensive TOSA-provided supports in which some schools

opted to participate. Teachers who had participated in the math courses and/or received intensive

support completed an online, end-of-year evaluation survey. The survey was completed by 105
teachers who had participated in K-5 Math courses and by 83 teachers who had received additional

math support, for a total of 188 respondents. Respondents rated their understanding of math

strategies and confidence to teach math content at the end of the year and, retrospectively, at the

beginning of the year. Higher percentages of math support recipients than math course only

participants perceived increases in their understanding of mathematics instructional and assessment

Figure 4

K-5 Math Support recipients’ understanding of math strategies and confidence to teach math
increased more than K-5 course participants' from the beginning to the end of the year.

Understand mathematic
instructional and formative
assessment strategies to
meet NVACS outcomes

Confident to teach
students grade-level
content aligned with
NVACS in mathematics.

Center for Program Evaluation
Community Health Sciences
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strategies and their confidence to teach grade-level content aligned with NVACS in math from the
beginning of the year to the end of the year (Figure 4). End-of-year understanding and confidence levels
were similar between the two groups; however, retrospectively, math support recipients perceived
more growth in their levels of understanding and confidence. The majority of math support recipients
reported that it was mostly or extremely beneficial to their work (Figure 5).

Examples of K-5 math professional learning course participant implementation

How to use the materials in the most effective engaging ways to benefit student learning. Not
only from me but from each other sharing.

How to implement standards based assessments and create standards based units.
We use the resource tools to help students better understand concepts.
Using technology to enhance my lessons and get maximum student participation.

Using the Bridges assessments to help with progress reports.

Figure 5
70% of the math support recipients reported it to be mostly or extremely beneficial to their
work.

Not at all/
Somewhat
20%

Mostly/ Extremely

70%

Examples of K-5 math support recipient implementation

e How to look at the Solve and Share to help plan and generate questions for the entire unit.
We learned how to look at how each Solve and Share piece connects to the overall learning
objective.

e How to plan for students emerging approaching and meeting standards. How to move from
concrete to representational to abstract

e How to use my formative assessments in math to drive my instruction in the most powerful
way.

e [learned how to make math instruction student based, where students explain their strategies
and ask each other questions/clarifications.

e |learned so many things. Questioning strategies, varieties of strategies for students to choose
from, scoring strategies, implementation strategies, review techniques and problem solving
discussions have all been beneficial for my students.

Center for Program Evaluation
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e One example that comes to mind that | look at each time | work with the students is their
strategy choice. While we have taught many strategies, | still see some students using a
strategy that may take longer but they are more comfortable using. | now understand why
they are using a particular strategy and | have been able to help most transition to using
multiple strategies.

o Working with the TOSA this year showed me the importance of particular teaching strategies
and how they connect to past and future learning.

Without the support and working with the K-5 Math TOSAS this year, | feel | would have not been
able to help as many students progress because | would not have known how to help them move
through different strategies. They helped me also feel like | was not the only one having issues
and talking together, we were able to help each other. —Math Support Recipient

Student Achievement Data
Will be added when available
DRA.

SBAC.

Graduation Rates.

Conclusion

Results from the NVACS professional learning and support follow-up surveys provide evidence of the
success of the NVACS Professional Learning in meeting the following measurable objectives in 2017-
18.

1) Teachers will demonstrate a deeper understanding of subject area outcomes; including,
instructional and formative assessment strategies required to meet intended outcomes of the
NVACS in K-5 mathematics & K-12 content area literacy.

Objective met:
From the beginning to the end of the year, understanding of instructional and
formative assessment strategies increased from 66% to 90% percent for K-12
content area literacy and from 46% to 84% for math.

Center for Program Evaluation
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2) Teachers will demonstrate increased confidence to teach grade-level content that is aligned
with NVACS in K-5 Mathematics & K-12 content area literacy.

Objective met:

From the beginning to the end of the year, confidence in teachers’ ability to teach
° students grade-level content that is alighed with NVACS increased from 68% to 84%

in content area literacy and from 52% to 88% in math.

3) Students whose teachers participate in ongoing, sustained NVACS professional development
will demonstrate increased abilities to demonstrate the Smarter Balanced Assessment

Consortium (SBAC) claims.

Will be updated when data is available

Evaluation Bulletin prepared by:
Elizabeth Christiansen, Ph.D. and Kelly Morning, M.P.H.
Center for Program Evaluation, School of Community Health Sciences

University of Nevada, Reno
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. ____________________________________________________________________________________________________________________________________________|
The Washoe County School District (WCSD) Title Il School Improvement Coordinators (SICs) are

responsible to facilitate the collaborative sharing of instructional ideas and practices to promote
school improvement and increase student achievement through the school monitoring protocol
process. They communicate the application of effective planning processes and demonstrate
knowledge of curriculum, available materials, district resources, effective instructional strategies
and support the alignment of standards based assessments. The work also requires knowledge
and leadership practices that demonstrate and model the appropriate applications to support
ongoing motivation of all stakeholders through customized trainings. The 2017-2018 activities of
the SICs include:

* Promoting a system of support for the school improvement process through the Washoe
County School District School Performance Plan (SPP) including beginning of the year
plans, biannual/end of the year reviews, continual data collection, analysis, reporting
outcomes, informational presentations and collaborative committee work, and
monitoring visits with NDE.

e Informing teachers, administrators, parents and community members about the 1, 2, and
3 Star process and expectations at the site level through meetings, written documents,
emails, phone conferences and collaborative committee work, as well as providing
support for schools that have been designated as either a Focus or Priority School.

e Customizing trainings and professional learning through individual needs, Professional
Learning Community (PLC) initiatives and administrative requests.

e Conducting and training administrators about the Nevada Comprehensive Curriculum
Audit Tool for Schools (NCCAT-S).

In 2017-2018, the Center for Program Evaluation (CPE) at the
University of Nevada, Reno worked with the SICs to provide Administrators from 85

technical assistance for the evaluation of these efforts. .
schools received support

Strategies that were used to capture the SICs’ efforts and from the School
impacts included detailed monitoring of efforts through time- Improvement
sampling, implementation of a support follow-up questionnaire, Coordinators.

and SIC end-of-year reflection surveys.

Time Usage

Each of the two SI Coordinators tracked their time for three weeks spread across three different
months of the year in order to capture the variety and scope of their work. For each of the weeks,
hours were logged and the Sl Coordinators’ support activities were categorized in three ways: by
support activity type (i.e., School-wide Assessment Training, General Administrative, Technical
Assistance, Review & Feedback, Technology Support, or Direct Assessment); support area (i.e.,
School Performance Planning, NCCAT-S, NCCAT-D and Other); and delivery format (i.e., solo, one-

Center for Program Evaluation
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. ____________________________________________________________________________________________________________________________________________|
on-one, small group, or large group). School Performance Planning was the area in which they

spent the most time (Figure 1). As illustrated in Figure 2, the activities they engaged in most
frequently were related to general administration, as well as school-wide assessment training.
Most often, the SI Coordinators did solo work or engaged with individuals one-on-one (Figure 3).

Figure 1

The Sl Coordinators spent 46% of their time working on School Performance
Planning.

School Performance
Planning
46%
NCCAT-D
3%

Figure 2

The Sl Coordinators spent 44% of their time on general administrative duties and
19% on school-wide assessment training.

General Administrative I 44%

School-wide Assessment 0
Training I 19%

Review & Feedback N 17%
Technical Assistance I 17%

Direct Assessment | 3%

0% 20% 40% 60% 80% 100%

Figure 3
The Sl Coordinators spent 54% of their time on solo work.

Solo all Group
54% 9%
Large Group
3%
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Support Follow-up Survey

As an additional evaluation strategy, individuals who were provided direct support by the SICs

were asked to participate in a follow-up survey in the late spring. The survey was online and

individuals were contacted via email with the request to participate. In all, 28 principals and one

assistant principal completed the survey. Most often, follow-up respondents reported receiving

support in the area of School Performance Planning (90%) and the Nevada Comprehensive

Curriculum Audit Tool-School (NCCAT-S; 24%; Figure 4). Additional open-ended responses

included grant assistance; implementing MAP data; and SB178 objectives.

90% of respondents had received support related to SPPs from the SICs.

School Performance NCCAT-S
Planning

The SICs offered four general types of training and support:

e School-wide Assessment Training (e.g., curriculum
audit (NCCAT-S), needs assessments)

e Technical Assistance (e.g., writing SMART goals and
objectives, monitoring and evaluating SPPs)

e Review and Feedback (e.g., interpretation and
support for use of assessments)

e Direct Assessment (e.g., coordinating district audit
and site-assessments including walkthroughs for:
curriculum and instruction, K-12 CCSS, and student
engagement strategies)

Respondents reported receiving support from the SICs most
frequently through technical assistance (64%) and reviewing
feedback from assessments (64%; Figure 5).

Center for Program Evaluation
Community Health Sciences
University of Nevada, Reno
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“l always receive a quick and
thoughtful response from Nick and
Ron. They help me align and
communicate our Professional
Development endeavors as a part
of our School Performance Plan,
which given the nature of our
various environments and goals, is
certainly a challenge. | appreciate
the fact that they work with me to
find creative solutions for our SPP
and that they |listen and
understand the vision of the
Principals with whom they work.”
—WCSD Principal
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64% of respondents had received review and feedback support and technical
assistance from the SICs.

©

Review & Technical School-wide Direct Other
Feedback Assistance Assessment Assessment
Training

Principals and Assisant Principals were asked to assess their level of knowledge and competence
on several topics reflecting back to the beginning of the school year and then at the end of the
year. Compared to the beginning of the year, higher percentages of respondents indicated they
felt mostly or extremely knowledgeable about continuous school improvement processes and
using online systems to implement continuous school improvement processes (Figure 6).

Figure 6

SPP support recipients' knowledge increased most related to using online systems to
implement a continuous process of feedback to plan, revise, monitor, and evaluate
school improvement initiatives.

Continuous school improvement processes, curriculum 96Y%
and instruction alignment, and performance y

expectations

Using online systems to implement a g
continuous process of feedback to plan, revise, -
monitor, and effectively evaluate school

improvement initiatives
Beginning of the year End of the year

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

% mostly or extremely knowledgeable
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Respondents also rated how competent they felt they were at the beginning of the school year
and the end related to four areas (Figure 7). Increases in perceived competence were present for
all four areas. The greatest increase in perceived competence related to monitoring and
evaluating the effectiveness of educational programs.

Figure 7
SPP support recipients' competence increased most related to monitoring and
evaluating the effectiveness of educational programs and resources.

Beginning of the year End of the year

Identify resources to focus school improvement
efforts and professional learning to improve
student achievement

Communicate a clear vision and misson
. . . 96%
focusing on continuous school improvement

Systematically monitor and evaluate the effectiveness
of educational programs/resources necessary to
increase student achievement

Use student data to make informed decisions 96%
and routinely ensure that all students meet or
exceed proficiency

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
% mostly or extremely competent
Most respondents (92%) reported that they had mostly or completely been able to apply the
assistance and/or training they received. Furthermore, 68% of the respondents reported that
they were satisfied with their current level of understanding and support in the areas in which
they received support or training from the SI Coordinators; and, 18% felt they could help
someone else understand that area (Table 1).

Table 1. Current Support Need

| need a lot more information and/or support. 0%

| need some more information and/or support. 14%
| am satisfied with my current level of understanding and support. 68%
| could help someone else to understand. 18%

Center for Program Evaluation
Community Health Sciences 5
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End-of Year School Improvement Coordinator Reflection Survey

In May 2018, the SI Coordinators completed an end-of-year reflection survey to capture their
experiences in directly supporting schools during the school year, as well as to gather their
perspectives on how the SIC role has worked to build program capacity to promote school
improvement. When asked to share examples of success they had experienced this year in
working with schools on school performance planning, Sl Coordinators mentioned the open labs,
working with school leadership teams, helping administrators use data to tell stories, and
promoting systems change within schools.

“As with last year, | believe the strength of what we are doing shows in the amount
of schools that seek us out for advice and guidance when creating their School
Performance Plans (SPP). We increased the number of schools we met with from 74 a
year ago to 85 this year and we hope to add even more this coming year. With the
Nevada State Performance Framework (NSPF) being released this year there was an
early appetite from schools to focus solely on those numbers but | believe the strength
of our team is to promote systems change inside of schools that will produce
better/higher numbers for the framework. Our message of building systems rather
than chasing points seems to resonate with all of our schools and their leadership
teams. A strength of our district is that we have leaders in place that want to serve
the whole child and understand that by doing that, NSPF numbers will rise. | believe
we also help to guide the discussion around what systems will work and how they
should meet the needs and challenges of all of our students. Another area that we
have really focused on this year is the discussion of MAP scores and its direct
correlation to success on SBAC testing. By visiting multiple schools, providing insight
in how to use MAP for individual, group, and whole class intervention we are
promoting the use of meaningful data to effect change and drive students to better
success rates. This discussion also has led school-wide discussions on how information
is delivered and how using common language can help students succeed. It has been
a very good school year on our end and we hope to continue with more help going
forward.”

Center for Program Evaluation
Community Health Sciences 6
University of Nevada, Reno
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“Our open labs for the school performance plan (SPP) was extremely successful as we

have been getting more and more requests for additional time slots. We also find that
administrators are bring their leadership teams to be a vital part of the planning
process. Another example that administrators are finding value in the SPP is with the
multiple requests for us to come to school sites to present and teach about how the
data tells a story that can be acted upon. We have presented countless times about
how to interpret school profiles, SBAC data, MAP data, and other systems of
information that will help shape school improvement along with focusing on closing
the achievement gaps.”

As was the case last year, the SI Coordinators felt that there were no notable challenges in doing
their work this year. They noted that they offer an approach that is individualized to each school’s
needs. School leaders are reaching out to them for help with their school improvement plans.

“Over the past four years, | believe we have faced less and less challenges because our
message has stayed on point. We don't offer a one size meets all needs message.
Instead, we research each individual school through any and all data we have and then
we discuss with the principal or school leadership team what their vision is. We then
can offer ideas or potential solutions to best serve the needs of their students and staff.
| believe because of our willingness to listen, the consistency of our message, and our
energy that we have broken down so many barriers that it is now the norm for schools
to have sat down with us or communicated through emails in looking for guidance. |
feel our work as a team has helped make us a very valuable voice in the direction of
schools in our district.”

“This challenge is something we have been working on for several years and | feel like
the communication and support we offer is now being embraced by most all our
schools. Schools are reaching out to us now about trying make sure their SPP is
meaningful and something that is a guiding document for their school year. We are
getting schools to look at long term goals and objectives by examining data and other
forms of their needs assessment.”

While not having many challenges to deal with this past year, the SI Coordinators noted they
maintain good customer service and communication to support the school administrators.

“Again, the consistency of our message, our willingness to listen, and our energy have
really helped to break down barriers. Because we work as a team on each school we

Center for Program Evaluation
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. ____________________________________________________________________________________________________________________________________________|
engage with, our ability to create good and lasting bonds helps with our work. | believe,

above all things, that our message and our openness with our schools has helped to
create a great working relationship.”

“Our goal is great customer service for all our schools. When principals make requests,
we act upon these immediately. Our communication and ability to delivery the needed
data, help with grants, creating objectives, understanding good measurables, giving
presentations, and anything they may ask for takes top priority. | believe
administrators have appreciated us for our effort and they are spreading the word
among their colleagues. | believe this helps build a strong relationship with our
schools.”

With respect to areas of need for continued professional development in the district related to
school performance planning, the SICs mentioned keeping up to date on new trends in education,
being aware of research-based programs as the state ESSA plan is implemented, understanding
the new ESSA laws, and understanding the state’s new School Performance Plan template.

“Things are always changing in education and | believe that it is our duty to keep
informed regarding the newest trends or ideas to help all students succeed. | would
like to continue to better understand data and | would also like to become more
familiar with elementary teaching strategies. Any system that is working for schools is
relevant to our position and | believe it is truly essential to stay up to date on all aspects
of teaching methods or systems to better serve our schools. As we move forward with
the state's ESSA plan, we will need to be more aware of well-researched and
documented programs that have show high levels of success in serving all students. |
believe we will continue to educate ourselves and look for opportunities to increase
our awareness and knowledge.”

“This year NDE is releasing a new SPP template along with a new needs assessment
tool. We will for sure need time to understand the new document along with how to
roll it out. We are also hoping to get time to present the SPP and needs assessment to
our administrators at an LTL in the near future. There will be other components that
the principals will need to be informed on that relates to the new ESSA laws. This will
be a process that will take time, but if we continue our service from the office of school
improvement, we hope to see a smooth transition.”

Center for Program Evaluation
Community Health Sciences 8
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“This is truly a great partnership. It is a position that has helped me grow as an
educator and person and | look forward to continued success moving forward. | am
truly blessed to work in this department with such great leadership, highly intelligent
and caring people, high standards, with the lone goal of best serving students.”

“This year has been very rewarding as a school improvement coordinator. | have taking
on new roles and responsibilities while learning a great deal about how to continue to
support our schools.”

Student Achievement Data
Will be added when available

DRA.
SBAC.
Graduation Rates.

Conclusion
Results from the SIC professional learning and support follow-up surveys provide evidence of the
success of the SIC support in meeting the following measurable objectives in 2017-18.

Objectives
Teachers and Administrators gain knowledge of continuous school improvement processes,
curriculum and instruction alignment and performance expectations.

Objective Met: From the beginning to the end of the year, SIC support
recipients’” knowledge of continuous school improvement processes,
curriculum and instruction alignment, and performance expectations
increased, with 96% indicating they were mostly or extremely knowledgeable
at the end of the year.

Leadership identifies resources to focus school improvement efforts and professional
development to improve student achievement.

Objective Met: From the beginning to the end of the year, SIC support
recipients’ perceived competence to identify resources to focus school

improvement efforts and professional development to improve student
achievement increased, with 96% indicating they were mostly or extremely
competent at the end of the year.

Center for Program Evaluation
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Teachers and Administrators gain knowledge of on-line systems to implement a continuous
process of feedback to plan, revise, monitor and effectively evaluate school improvement
initiatives.

Objective Met: From the beginning to the end of the year, SIC support
recipients’ knowledge of online systems to implement a continuous process of
feedback to plan, revise and monitor and effectively evaluate school
improvement initiatives increased, with 89% indicating they were mostly or
extremely knowledgeable at the end of the year.

Center for Program Evaluation
Community Health Sciences 10
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The main goal of the Washoe County School District (WCSD) Title Il Special Education Professional
Learning program is to provide professional development regarding staff protocols for differentiated
instruction, inclusive education and research-based instructional and staffing options, including
ongoing professional development through team co-planning and implementation through the year.
Professional learning activities in 2017-2018 included providing Inclusive Practice Foundation and
Differentiation and Co-Teaching for school teams to close the achievement gap between students with
special needs and their typical peers. The objective of the Inclusive Practice and Differentiation and Co-
Teaching training is to increase the capacity of teachers to teach students with disabilities in inclusive
classrooms with their peers. The training builds a common vocabulary around inclusion, provides
scheduling problem solving, and provides teachers with the skills and
strategies they need to include all students in Tier 1 instruction. School

teams will receive the foundational training in the fall and differentiation 104 teachers
and co-teaching in the spring. Implementation specialists will provide participated in the
follow-up coaching and observations to support the implementation and Special Education

collect data on student engagement, student grouping, student choice, | Professional Learning.

implementation of co-teaching and minutes spent in inclusive settings.

The Center for Program Evaluation (CPE) at the University of Nevada, Reno worked with the program
coordinator to provide technical assistance in the evaluation of the program. Evaluation surveys were
administered online to professional learning participants after the trainings. District staff conducted
observations in participants’ classrooms using the Collaborative Teaching/Support Facilitation
Observation Protocol. Note: Throughout the bulletin, all percentages may not sum to 100% due to item
non-response/inapplicability and/or rounding.

Special Education Professional Learning Evaluation Surveys

On-Site Collaborative Coaching Training. On-Site Collaborative Coaching trainings were provided to
teachers at 11 schools in 2017-18. The participants took an online evaluation survey after the training.
The survey was completed by 73 respondents. Of the respondents, 75% indicated their level of
knowledge about co-teaching options was average or low before the training. Most participants (95%)
of the on-site collaborative coaching sessions agreed or strongly agreed that they felt better prepared
to teach in a co-taught classroom after the training (Figure 1). Most participants (80%) also planned to
implement what they learned immediately or within the next week (Figure 2).

95% of the teachers felt better prepared to teach in a co-taught classroom after the training.

Strongly Disagree/Disagree Agree/Strongly Agree

Feel better prepared to teach in a co-
P 5%
taught classroom

Center for Program Evaluation
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80% of the respondents planned to implement at least one strategy immediately or within the
next week.

Immediately 40%
Within the next week 40%
Within the next month 16%

Notatall 0%
Other 4%

0% 20% 40% 60% 80% 100%

Example Comments from On-Site Collaborative Teaching Participants

“I really like the fact that we were presented material and then we were able to apply it to our
planning and make lessons using it. This was one of the best trainings | have ever been to.”

“This was such a wonderful training. The fact that we learned about the types of teaching in the
morning and then we were able to implement them in the afternoon was fabulous. This was a very
valuable and productive day.”

“I| appreciated having time to plan a relevant lesson to implement with another teacher.”

Advanced On-Site Collaborative Coaching Training. One Advanced On-Site Collaborative Coaching was
held in 2017-18. Five respondents completed an online evaluation survey after the session. They rated
their knowledge of differentiated instruction within Tier 1 instruction before and after the training. All
of the participants indicated their knowledge was high after the training, demonstrating an increase
from before the training (Figure 3). Eighty percent of the respondents planned to implement at least
one strategy within a week of the training (Figure 4).

Figure 3
Participants' knowledge of differentiated instruction within Tier 1 instruction increased from before
to after the training.

Low Average High

After training = 0% 100%

Knowledge of differentiated instruction within Tier 1 instruction
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Community Health Sciences 2
University of Nevada, Reno



WCSD Title Il Special Education Professional Learning Evaluation Bulletin 2018
|

80% of the advanced on-site collaborative coaching participants planned to implement at least
one strategy within a week of the training.

Within a week [ 80%
Within a month [ 20%

Notatall 0%

0% 20% 40% 60% 80% 100%

Inclusive Practice Training. Twenty-nine participants in the Inclusive Practice training completed an
online evaluation survey after the session. After the training, most of the participants (95%) indicated
they felt better prepared to teach in an inclusive setting (Figure 5). The majority of participants
indicated they planned to implement at least one strategy immediately or within the next week (Figure
6).

95% of the teachers felt better prepared to teach in an inclusive setting after the training.

Strongly Disagree/Disagree Agree/Strongly Agree

Feel better prepared to teach in an
inclusive setting

76% of the respondents planned to implement at least one strategy immediately or within the
next week.

Immediately I 45%
Within the next week IEEEG————————__ 31%
Within the next month IE—— 8 14%
Notatall 0%
Other — 10%

0% 20% 40% 60% 80% 100%
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Special Education Walkthroughs

Student Support Services staff members conducted walkthrough observations in 16 classrooms at two
schools. Observers documented the types of co-teaching occurring in the classrooms. The most
frequent type of co-teaching observed was Team Teaching, which was observed in half of the
classrooms (Figure 8). The most frequent grouping observed was small group (64%), followed by
individual (21%) and then whole group (14%).

The Team Teaching co-teaching method was observed most frequently in the observed classrooms.

O 0 -

Team Teaching 1Teach1 1Teach1 Station Parallel 2nd Teacher  Alternative
Assist Observe teaching Teaching not directly teaching
engaged in
instruction

# of classrooms in which co-teaching method was observed

Figure 8
Five Co-Teaching best practices were observed in 69% to 86% of the observed classrooms.

Observed Not Observed Reverse Observed
Both teachers participate in the . 0
15%
presentation of the lesson. 634 - 15% - ’
Students ask questions of both
a 86% B 7% B 7%
teachers.
Teachers are not identified as 85% . . . .
assigned to specific students. . 8% 8%
Both teachers are engaged in . o
classroom management. 82% . % . %
Teachers jointly share and use
Jomnty 83% 0% 7%

classroom space.

Center for Program Evaluation
Community Health Sciences 4
University of Nevada, Reno



WCSD Title Il Special Education Professional Learning Evaluation Bulletin 2018

Student Achievement Data
Will be added when available
SBAC.

Graduation Rates.

Evaluation Bulletin prepared by:
Elizabeth Christiansen, Ph.D. and Kelly Morning, M.P.H.

Center for Program Evaluation, School of Community Health Sciences
University of Nevada, Reno
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The vision of Student Voice (SV) is to infuse SV into the culture of the Washoe County School District
(WCSD), so that it is a natural element in the work educators perform throughout all schools and
departments in the district. SV is particularly valuable to school improvement, and structured SV
activities in the WCSD are aimed at supporting school improvement. The 2017-18 goals of the SV

Coordinator included:

1) Increasing the number of administrators and teachers who (a) participate in professional
development about SV, (b) use SV practices to support development of staff and student social
and emotional competencies, and (c) utilize SV practices to promote student engagement in
school improvement efforts.

2) Build capacity of WCSD educators to partner with students to develop, implement, and monitor
school improvement efforts outlined in their School Performance Plans.

The Center for Program Evaluation (CPE) at the University of
Nevada, Reno worked with the program coordinator to collect and

analyze feedback from professional learning participants regarding 1 54 teachers and

the effectiveness of the Student Voice program. The SV provided a | administrators participated in
variety of professional learning activities during the year including Student Voice professional
sessions at the November Saturday Café, the Social Emotional learning in 2017-18.

Learning (SEL) ARL course, SEL Facilitated Planning Days, Strength

in Voices Conferences, as well as a site-based professional learning
and support at schools.

November Saturday Café Student Voice Session

The SV Coordinator presented the breakout session “Can You Hear Me Now? Using Student Voice
Practices to Increase Student Engagement” at the November Saturday Café with 33 participants across
the three sessions. All of the participants indicated their understanding and instructional capacity
increased (Figure 1). One third of the participants planned to implement what they learned with their
students and build their own capacity. Twenty percent planned to share the information with their
PLCs. The topics participants most frequently reported learning about included the definition and
spectrum of SV and activities to increase SV in classrooms. When asked about one thing they planned
to do right away, most participants mentioned one of the SV classroom activities.

100% of SV Session participants agreed or strongly agreed their understanding was
strengthened and instructional capacity was built.

Strongly Disagree Disagree Agree Strongly Agree

The content strengthened my understanding and built my instructional capacity.

Center for Program Evaluation 1
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What Saturday Café SV Session Attendees Planned to Implement Right Away
e | wish my teacher knew... (7) e Ask my students climate questions
e Morning meetings (7) about engagement
e |am from poem (4) e Make interactions with students more
e Dot Activity (Staff-Student Connectedness) (3) purposeful and goal-oriented
e Classroom practices for SV (3) e Have students look at and develop plan
e Listen to my students more (2) for improvement on student climate
e Share info with my co-workers/admin (2) survey
e You’re in my boat if activity (2) o Exit tickets
e Listen with purpose e Quiz, Quiz, Trade, Trade SEL activity
e SV activities e Move across the spectrum of SV from
e Candy Survey consultation to leadership
SEL ARL Course

During the 16 hour Social Emotional Learning (SEL) course required for new teachers seeking licensure
through the ARL (alternate route to licensure) program, the SV Coordinator conducted a 3.5 hour
session about climate survey data, student voice, and how to integrate the two. Participants learned
the definition and elements of student voice, then participated in mock student voice activities using
climate survey data sets. The evaluation survey was completed by 45 participants. After the session, all
of the participants agreed or strongly agreed that they understood the definition and elements of SV,
and that they felt confident in their ability to implement SV practices in their classroom. Eighty-two
percent felt confident in their ability to help implement school wide student voice efforts.

100% of the SEL ARL Course participants felt confident in their ability to implement student
voice practices in their classroom after the session.

Strongly Disagree/Disagree Agree/Strongly Agree

| understand the definition and elements

) 0,
of Student Voice. 0% 100%

| feel confident in my ability to implement
student voice practices in my classroom 0% 100%
(or other individual setting).

| feel confident in my ability to help

implement school wide student voice 18% 82%

efforts.
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Social Emotional Learning Facilitated Planning Days

The SV Coordinator facilitated two Social Emotional Learning Facilitated Days in October—one for
Elementary teachers and administrators (N=24) and one for Secondary teachers and administrators
(N=21). Secondary participants had higher levels of understanding and confidence related to SV than
elementary participants after the SEL Facilitated Planning Day (Figure 3). Most of the secondary
participants (95%) indicated they felt confident in their ability to implement SV practices in their
classrooms, compared to 60% of elementary participants. Likewise, 72% of the secondary participants
felt confident in their ability to help implement school wide SV efforts compared to 46% of elementary
participants. The SV Coordinator noted some verbal feedback she received after the SEL Facilitated
Planning Days.

A school team at first told me that they don't do any student voice at their school and
don't have time. As the workshop progressed | noticed them participating more and more.
At the end of the day they had a full plan of how they are going to incorporate a student
voice component to their "power hour" every Wednesday.

A teacher from Mathews told me she has never had the opportunity to look at her school’s
data. She only thought that the Principal had access. She is so excited to not just look at it
but to actually find a concrete way to use it with her students.

An AP told me that she engages in the climate survey regularly but never gets to sit down
with her teachers and collaborate about how it can be used to enhance and evoke student
voice.

Secondary SEL Facilitated Planning Day participants had higher levels of understanding and
confidence after the planning day than elementary participants.

Strongly Disagree/Disagree  Agree/Strongly Agree
I understand the definition and Elementary 28%
elements of SV.

Secondary 0% 100%
| feel confident in my ability to Elementary 39%
implement SV practices in my
classroom. Secondary 5%
, . . Elementary 55%
| feel confident in my ability
to help implement school Secondary

wide SV efforts.
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The Strength in Voices Conference was held April 27, 2018 and

included students, teachers, school and district administrators.

General sessions included Student Voice Team Building, Teacher and Student Stories, and School
Improvement Workshop: What Will Your Story Be? There were three breakout session times with 15
different sessions offered that were co-facilitated by students and adults. Across the breakout sessions,
most or all the attendees indicated they would use what they learned at their school.

“Thank you so much for rejuvenating my love of teaching and making me excited
for my career change into school counseling.” —Student Voice in the Classroom
Breakout Session Attendee

Center for Program Evaluation 4
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Other Student Voice Activities and Evidence Site-Based Coaching: The SV Coordinator
regularly engages in site-based coaching with

Student Advisory Council: Four schools report .
. . . teachers, administrators and students to

they are starting Student Advisory Councils next . . )
) ) identify, strengthen, and showcase SV practices.
School year as a result of the Strength in Voices

Conference and/or SV trainings. FV‘
Student Vojce wash_oe County School Distrj
M Spotlight on Student Voic;st"c‘

T | “ G Vaﬁrlnei
SAC MEE b
e
APRIL 17, 2018 S
, Westergarg STUCo  Gounci
.‘ 1 7 : jayu? lemedfmtmd whihlmms o have (StUdent Councu)
| %, Ber principal 4 fogee b “
Advisory Conaci], Ia 3 Zb:“' et L -
ﬂ :ﬂr;pt::;l:; :D:u mx‘;e: om}:: srs‘n‘erﬂw‘v;ﬁ \::; f

" reports «
B Westergard shoutd gq g2 O

Featuring: ¢
g Wostergart Eiementany Scirooy
of

Mes. Weir rece,
ived the fetter ag, i
Sigaged Jayna djsmsinim:mmmy
!-mamm:.‘;c;l TS Vsion of Studens G et
ot S M Welr e gt g
T L S Practice, oy g gpmoit 0
515219 Elementary Sopgey U0 3

Cu
gm::::lyée:e STUCO 55 COmprised of 5&
s Who ate invited 10 apply gaey
arade 5

v
. Inds

definition of 1arr, PPLCHtion Jaymars

The SV evaluation provide evidence of the success of the ‘
Student Voice program in meeting the following objectives R
and indicators in 2017-18.
Objective: The Student Voice Coordinator will deliver targeted professional learning to administrators
and teachers to increase educator capacity to use SV practices to develop student and staff social and
emotional skills. Indicator: Teachers and administrators will demonstrate use of new knowledge and
skills. Indicator: Administrators and teachers will increase knowledge about SV theory, strategies for
including SV in curriculum, and outcomes.
Objective met: Participants in the SV Saturday Café sessions, SEL ARL Course, and SEL
Facilitated Planning Days reported increased understanding of SV and confidence in

their ability to implement SV in their classrooms and schools.
Objective: Host annual Strength in Voices conference to increase educator capacity to utilize evidence-
based student voice practices at their schools to build student social and emotional skills, increase

student engagement and school connectedness, and foster positive partnerships between staff and
students to further school improvement efforts. Indicator: 80% of attendees will report acquiring new

knowledge about SV.
Objective met: Across the SV Conference breakout sessions, 98% of attendees indicated

they would use what they learned at their school.

Evaluation Bulletin prepared by:
Elizabeth Christiansen, Ph.D. and Kelly Morning, M.P.H.
Center for Program Evaluation, School of Community Health Sciences
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